
 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Supporting SEND learners across the Curriculum  

Focus area: Reading 

      Communication and Interaction 

             Social, emotional and mental health 

Learning and Cognition 

                 Physical and Sensory 

• Breaking down instructions in to small chunks, 

• Providing visual reminders of instructions. 
• Pre teaching new vocabulary prior to lessons. 

• Sending home key vocabulary on word mats prior to a unit of 
work. 

• Pre reading of texts. 

• Use children’s interests 

• High quality texts, but shorter extracts/ language supported by 
visuals. 

• Alternative methods of recording answers – scribing/recording 

• Additional phonics teaching 

• Pre reading of texts and vocabulary 

• Less demand on written answers 

• Use of multiple choice 

• Children accessing reading electronically 

• Using the same high quality texts but shorter extracts 
to lower cognitive demand 

• Daily one to one reading  
• Focus on fluency 

• Use of age appropriate books 

• Dyslexia friendly texts 

• Coloured overlays 

 

• Using task planner/task chunking. 

• Time framing and use of timers. 

• Additional phonics or 1:1 teaching to fill gaps where 

learners  

• Check ins 

• Checking understanding/ small group/individual modelling 

• Enlarged texts 

• Use of coloured paper/overlays 

• Seated near the front of class. 

• Use or radio aids by teacher/pupil (as advised by 

HI service). 

• Alternations to texts (as advised by vision 

service). 

• Texts on the Ipad/Chromebook 

• Pre reading of texts and vocabulary. 

      Curriculum considerations for children across all areas of SEN in Reading 

• Pedagogy and content adapted to meet the child’s needs. 

• For those working more than 2 years behind adapted sequencing/basic skills focus time delivered to fill gaps. 

• Structured multisensory phonics programme (sessions consider SEN) 
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      Additional enhancements 

-Speech and language interventions – LEAP, VIP, NIP 
- Additional phonics session 
-Additional 1:1 reading 
-Precision teaching 
 
 



EYFS Example KS1 Example KS2 Example 

Vocabulary mats in provision.  

Vocabulary displayed on working walls using 

CIP.  

Accurate texts based on Early Reading 

assessments. Adapted RWI texts ranging from 

CVC words – ditty sheets – books.  

Oral rehearsal of stories, songs, rhymes and 

rhythms.  

Story sacks for independent rehearsal .  

 

 

 

 

 

 

 

 

 

 

Accurate texts based on Early Reading 

assessments. Adapted RWI texts ranging from 

CVC words – ditty sheets – books.  

Adapted questioning using Communicate in 

Print or oral rehearsal and retrieval.  

Pre-Teach of vocabulary for class texts.  

Alternative expectations for recording work.  

Smaller groups.  

Chunked learning which follows the same 

routine every day e.g. Phonics.  

Adapted text at their reading level-using the 

Lexical range.  

Vocabulary mats. 

Vocabulary displayed on working walls.  

Adapting questions-choices stepped.  

Plan context/background knowledge lessons if 

required.  

Incorporate Kagan learning structures to orally 

rehearse answers.  

  

 
Adapted text at their reading level-using the 
Lexical range, written around the child’s 
fluency development targets.  
Matching synonyms to images. 
Use of immersive reader. 
On key skill days, adapted questions based on 
the adapted text using choices to support.  
Scaffolds for inference for ASD children, where 
needed, using choices or images. 
Steps to success for answering questions. 
Vocabulary mats or word wizard for teaching 
vocabulary.  
Use of technology to record responses.  
Teacher echo reading of text.  

What does this look like in practice? (pictorial examples) 



  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Key stage 2 

Questions-synonyms 

  

Inferences scaffolds 

 

 


